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Gen er a l  Mar k in g  Gu id an ce   
   
   

 All candidates m ust  receive the sam e t reatm ent .  Exam iners m ust  m ark 

the first  candidate in exact ly the sam e way as they m ark the last .  
 Mark schem es should be applied posit ively. Candidates m ust  be 

rewarded for what  they have shown they can do rather than penalised 

for om issions.   
 Exam iners should m ark according to the m ark schem e not  according to 

their  percept ion of where the grade boundaries m ay lie.   
 There is no ceiling on achievem ent . All m arks on the m ark schem e 

should be used appropriately.   
 All the m arks on the m ark schem e are designed to be awarded. 

Exam iners should always award full m arks if deserved, i.e. if the answer 

m atches the m ark schem e.  Exam iners should also be prepared to 

award zero m arks if the candidate’s response is not  worthy of credit  

according to the m ark schem e.   
 Where som e judgem ent  is required, m ark schem es will provide the 

pr inciples by which m arks will be awarded and exem plificat ion m ay be 

lim ited.   
 When exam iners are in doubt  regarding the applicat ion of the m ark 

schem e to a candidate’s response, the team  leader m ust  be consulted.  
 Crossed out  work should be m arked UNLESS the candidate has replaced 

it  with an alternat ive response.   
  
  
  

AO1   Dem onst rate a close knowledge and understanding of texts, m aintaining a 

cr it ical style and present ing an inform ed personal engagem ent .   
  

AO2   Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects.   
  

AO4   Show understanding of the relat ionships between texts and the 
contexts in which they were writ ten.  
  

  
  
  
  
  
  
  
  
  
  
  
  

 

 



 

 
  

 SECTI ON A:  Mod er n  Dr am a 

  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

  1    
A View  

f r om  t h e 

Br id g e   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
• Marco and Rodolfo are brothers, illegal imm igrants from  Sicily, who com e to 

Am erica in search of work and a bet ter life  
• Rodolfo is the younger of the two brothers. He is not  t radit ionally m asculine, 

enjoying cooking, sewing and singing. He looks up to his brother, Marco, but  

is not  like him   
• Rodolfo falls in love with Catherine whom  he m arr ies at  the end of the play. 

Eddie claim s he is 'only bowin' to his passport ' in his relat ionship with  
Catherine, using her to gain Am erican cit izenship, but  Rodolfo denies this  

• Marco is polite and knows his own m ind. Unlike Rodolfo, his reasons for 

com ing to Am erica are ent irely selfless as he is earning m oney to send back 

to his wife and children in I taly and wants to return there  
• Marco is protect ive of his brother, dem onst rat ing his st rength when he lift s a 

chair  over his head. This follows the boxing m atch in which Eddie punches 

Rodolfo too hard for a fr iendly encounter  
• while Rodolfo t r ies to m ake peace with Eddie towards the end of the play, 

Marco rem ains angry and accuses Eddie:  'That  one!  He killed m y children! '  
  
( AO2 )   

• Language:  Miller uses cont rast ing long and short  sentences to em phasise 

Rodolfo's feelings about  his future:  'I  want  to be an Am erican. And then I  

want  to go back to I taly when I  am  r ich, and I  will buy a m otorcycle'  
• Language:  Eddie's failure to lift  the chair  is sym bolic of his declining m asculine 

dom inance and the sim ile used to describe Marco’s act   
em phasises the threat  that  underpins it .  Marco lift s it  ' like a weapon over 

Eddie's head'  
• Language:  Marco speaks for him self and his brother when he arr ives at  

Beat r ice’s and Eddie's apartm ent . He uses first  person plural:  'when you say 

go, we will go'  
• Language/ St ructure:  Rodolfo plays the part  of peacem aker. He t r ies to stop 

Marco and Eddie from  fight ing, pleading with them  to stop:  'No, Marco, 

please!  Eddie, please, he has children! '  
• Form / St ructure:  dram at ic irony is created by Miller 's t im ing. The chain of 

events starts when Eddie reports Marco and Rodolfo to the I m m igrat ion 

Bureau, leading to their  m oving out  of the apartm ent  which in turn leads to 

other im m igrants, the Lipari relat ives, being picked up as well  
• Form / St ructure:  Rodolfo and Marco act  as antagonists to Eddie within the 

play, catalysts in Eddie's t ragic fall.  The play has elem ents of a classical 

t ragedy.  
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Level  Mark 

 

 

AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent  (15 m arks)  

A0 2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects (15 m arks)  

   
0 No rewardable m ater ial 

Lev el  1   1-6 • The response is sim ple with lit t le evidence of personal engagem ent  

or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  

• Lim ited use of relevant  exam ples in support . 

Lev el  2    7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .  

Lev el  3    13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  4    19-24   •   Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a sustained 

cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  5    25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a percept ive 

cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2   
A View   
Fr om  t h e  
Br id g e   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• there are m any different  kinds of love presented in the play. These include:  

the loving fam ily of Beat r ice, Eddie and Catherine seen at  the beginning of 

the play, Marco's love for his fam ily, Rodolfo and Catherine's rom ant ic love 

and Eddie's forbidden love for his niece   
• Beat r ice loves not  only her im m ediate fam ily, but  also shows love for her 

wider fam ily by welcom ing Marco and Rodolfo into her hom e. She is also 

worr ied about  upset t ing Eddie pr ior to their  arr ival:  'I 'm  just  worr ied about  

you'. She is support ive of Catherine's job and worr ies about  Eddie's 

disapproval of it ,  suspect ing his m ot ives for being overprotect ive  
• Marco and Rodolfo show love for each other as Marco is prepared to r isk his 

own life to help his brother. Marco also loves his fam ily back hom e in Sicily, 

sending his pay over to them  and expressing his desire to return   
• Catherine loves Eddie as a father and seeks his approval. She is disappointed 

when he disapproves of her new job as a stenographer  
• Eddie cannot  adm it  his increasingly inappropriate love for Catherine but  there 

are hints of his awareness as he chast ises her for 'walkin' wavy. I  don't  like 

the looks they're givin' you'  
• Catherine and Rodolfo's relat ionship develops as they fall in love. Catherine is 

at t racted to Rodolfo's appearance and personality  
• Eddie expresses his genuine love for Beat r ice in his dying m om ents with the 

affect ionate:  'My B! '  
  
( AO2 )   
• Language:  Beat r ice uses the quest ion:  'When am  I  gonna be a wife again, 

Eddie?' reflect ing her frust rat ion in their  sexless m arr iage. Her com m ents 

im ply that  the couple have not  slept  together for som e t im e  
• Language:  Rodolfo's passion for Am erica is art iculated by Catherine:  'he's 

crazy for New York'  
• Language:  Eddie's use of religious language to describe Catherine reveals the 

unnatural nature of his love early in the play:  'You're the m adonna type'  
• Language/ St ructure:  a turning point  in the play com es when Catherine is 

warned by Beat r ice not  to wander around the apartm ent  in her slip. 

Catherine responds with surprise and sadness, art iculated in the stage 

direct ions:  'She is at  the edge of tears, as though a fam iliar world had 

shat tered'  
• Language/ St ructure:  Eddie's love for Catherine as a daughter becom es 

som ething m ore as she grows into a wom an. This forbidden love is 

recognised by both Alfier i and Beat r ice:  'You want  som ething else, Eddie, but  

you can never have her '  
• Form :  the t ragedy of the play is dr iven by Eddie's ham art ia ( the weakness he 

has in his at t ract ion to his niece) . Love is presented by Miller as posit ive but  

also a negat ive force, as Eddie's jealousy and possessiveness spring from  his 

illicit  love for Catherine. 



 

 

 

 
   

Level  Mark 

 

 

AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent  (15 m arks)  

A0 2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects (15 m arks)  

   
0 No rewardable m ater ial 

Lev el  1   1-6 • The response is sim ple with lit t le evidence of personal engagem ent  

or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  

• Lim ited use of relevant  exam ples in support . 

Lev el  2    7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .  

Lev el  3    13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  4    19-24   •   Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a sustained 

cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  5    25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a percept ive 

cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

3   
An   
I n sp ect o r   
Cal ls   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  

b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 ( AO1 )   

• An I nspector Calls explores social pr ivilege and prejudice through the 
dram at ic revelat ions of the Bir ling fam ily's involvem ent  in the downfall 
and dem ise of Eva/ Daisy  

• the capitalist  society dem anded that  people knew their places and 
accepted the status quo rather than ask for m ore m oney or bet ter 
condit ions. The early twent ieth century saw st r ikes such as that  by the 
coal m iners  

• the I nspector falls outside the class st ructure. He gent ly m ocks Mr Bir ling 
who is showing off about  knowing the Com m issioner by telling him :  'I  
don't  play golf'  

• it  is im plied that  Lady Croft , Gerald's m other, m ight  not  approve of the 
m atch between her son and Sheila because Sheila does not  have an 
ar istocrat ic background. The Crofts are not iceable by their  absence from  
the engagem ent  party  

• Sheila is presented by Priest ley as a product  of her social class. She is 
port rayed as shallow at  the play’s opening and cares only for shopping 
and her appearance. She explains that  she went  to Milwards for Gerald's 
'benefit '   

• Eva/ Daisy is from  a lower-class background. The audience learns that  she 
cam e to Brum ley from  the count ryside in search of work. Mrs Bir ling is 
contem ptuous of her,  referr ing to her as a gir l 'of that  class'.  

  
( AO2 )   

• Language:  the I nspector uses powerful speech to t ry to teach the Bir lings 

about  social just ice. He points out  to Mr Bir ling:  'Public m en, Mr Bir ling, 

have responsibilit ies as well as pr ivileges'  
• Language:  Gerald uses a euphem ism , 'wom en of the town', to describe 

the prost itutes who frequent  the stalls bar at  the Palace Variety Theat re. 

This suggests that  he has som e fam iliarity with them  which would not  

have been unusual for a m an of his class  
• Language/ St ructure:  Mr Bir ling personifies the capitalist  society that  

Priest ley at tacks in his play. Dram at ic irony is used to expose the failings 

and injust ice of this society when Mr Bir ling m ocks the possibility of wars, 

st r ikes and the sinking of the Titanic, calling it  'a lot  of wild talk'  
• Language/ St ructure:  Priest ley uses the I nspector as his m outhpiece to air  

his views on social just ice. His voice can be heard clearly throughout  the 

I nspector 's quest ioning. I n his 'Fire and blood and anguish' speech, the 

I nspector uses the ext rem e im ages to convey the harm  caused by social 

injust ice  
• Structure:  apart  from  Eva/ Daisy, Edna is the only other working-  class 

character in the play. She appears rarely, dem onst rat ing her insignificance 

in the lives of the upper-class characters.   

  
 



 

 

 
  
 

 

 
  

  
  
  
  
  

 
 
 

Level  Mark 

 

 

AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent  (15 m arks)  

A0 2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects (15 m arks)  

   
0 No rewardable m ater ial 

Lev el  1   1-6 • The response is sim ple with lit t le evidence of personal engagem ent  

or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  

• Lim ited use of relevant  exam ples in support . 

Lev el  2    7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .  

Lev el  3    13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  4    19-24   •   Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a sustained 

cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  5    25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a percept ive 

cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

4    
An   
I n sp ect o r   
Cal ls   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

• Eric is port rayed as a weak character as he is naïve and shallow. I n the 

opening stage direct ions he is ‘in his early twent ies, not  quite at  ease, half 

shy, half assert ive’.  However, it  could also be argued that  he is not  totally 

presented as a weak character because he, of all the characters, st r ives to 

correct  his m istakes  
• the first  m ent ion of Eric presents him  as som ething of a buffoon:  ‘Eric 

suddenly guffaws’.  He seem s to be out  of place and socially awkward at  

this fam ily celebrat ion   
• one of Er ic's m ain weaknesses is alcohol. Gerald points out :  'I  have heard 

that  he dr inks pret ty hard'. At  first , Mr and Mrs Bir ling do not  accept  this. 

They both t reat  him  like a child  
• it  can be argued that  Eric's st rength lies in his growing social conscience 

and m oral awareness. When he learns of the reasons why his father 

sacked Eva/ Daisy he quest ions the decision:  'Why shouldn't  they t ry for 

higher wages?'  
• Eric can be seen to take som e responsibilit y in that  he offers to m arry 

Eva/ Daisy. He t r ies to support  her financially, request ing a pay r ise from  

his father. He resorts to theft  from  the firm  when his request  is denied. 

This can be either considered weak or st rong depending on the view taken. 

I n som e ways it  is an easy way out  for him , but  conversely he takes 

pract ical steps to t ry to help.  
  
( AO2 )   

• Language:  Eric's language m akes him  appear quite shallow when he 

describes Eva/ Daisy as a 'good sport '.  This upper-class register ident ifies 

him  as a pr ivileged young m an  
• Language:  Eric adm its that  he forced Eva/ Daisy into a sexual relat ionship. 

His words can be seen as a euphem ism  for rape:  'I  was in that  state when 

a chap easily turns nasty '  
• Language:  towards the end of the play, Er ic's language is increasingly 

rebellious. Horr ified at  his parents' ir responsible and uncaring at t itudes, he 

turns on them :  'I 'm  asham ed of you'.  He m akes it  clear who is responsible 

for Eva/ Daisy's dem ise, showing increased independence and st rength of 

character when he accuses Mr Bir ling:  'You're the one I  blam e for this'  
• Language/ St ructure:  dram at ic irony is evident  in the port rayal of Er ic, for 

exam ple when Mrs Bir ling is arguing vociferously for the father of 

Eva/ Daisy's baby to be punished:  'I  blam e the young m an who was the 

father of the child she was going to have'  
• Language/ St ructure:  like Sheila, Eric represents the younger generat ion 

who are m ore open to concepts of social just ice and responsibilit y  
• Form / St ructure:  Eric is the last  character to be quest ioned by the I nspector 

and Priest ley builds the dram at ic tension of the play towards the 

revelat ions of his involvem ent .  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  
 
  
  
  
  
  
  
  
  
  
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

5    
Th e  
Cu r iou s 

I n cid en t  

o f  t h e Dog  

in  t h e  
Nig h t - t im e  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• Judy Boone is Christopher's m other. Christopher has not  seen her for two  

 years as the play opens. He believes that  she is dead as his father, Ed, has 

previously inform ed him  that  she suffered a fatal heart  at tack in hospital. She 

is, in fact , living in London with Roger Shears, having left  Christopher and Ed 

• Christopher relives a m em ory he has of his m other when they were on a 

beach in Cornwall.  This vivid m em ory of swim m ing is laced also with fear:  'I  

thought  a shark had eaten her and I  scream ed'  
• Christopher has a conversat ion with Mrs Alexander, telling her that  his m other 

died. Mrs Alexander suggests that  Judy was 'very good fr iends with Mr 

Shears', im plying that  the story of her death is unt rue  
• Christopher finds his m other 's let ters to him  while looking for his notebook. 

His father has hidden the let ters. I n one let ter, Judy adm its that  she found 

caring for Christopher difficult  because of his aut ism   
• when Christopher finds out  that  his father has killed Wellington he runs away 

to London to find his m other. She and Roger Shears find him  curled up on the 

doorstep but , when Judy goes to hold her son, he pushes her away  
• Judy and Roger argue about  Christopher 's staying. Roger is unable to cope 

with Christopher 's condit ion and one night  gets drunk and t r ies to hit  him .  
Judy leaves with Christopher and they set  up hom e in Swindon in a bedsit :  

'The room  sm ells like socks and air  freshener'.  
  
( AO2 )   
• Language:  Christopher ponders the fate of his m other through quest ions. His 

detect ive work m akes him  wonder how she died:  'Did Mr Shears kill Mother?' 

• Language/ St ructure:  Christopher has a flashback about  his m other when 

talking to Mrs Alexander. He recalls the detail of that  day:  'she was 

sunbathing on a towel which had red and purple st r ipes'  
• Language:  Judy's words are m aternal and caring when she looks after 

Christopher after finding him  on the doorstep:  'Will you let  m e help you get  

your clothes off?'  
• Language/ St ructure:  Judy st ruggles to set t le in Swindon after m oving back 

with Christopher. She apologises em phat ically:  'I 'm  really, really sorry'   
• Language/ Form / St ructure:  Judy Boone's let ters represent  a dram at ic device 

through which she com m unicates with both Christopher and the audience 

before she appears on stage. The conversat ional tone of the let ters allows 

both Christopher and the audience to get  to know her well.  She explains:  'I  

was not  a very good m other '.   
  

 



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal engagem ent  or 
cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of personal 
engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an appropriate 
cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a sustained 
cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a percept ive 
cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

 
  
  
  
  
  

  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

6    
Th e  

Cu r iou s 

I n cid en t  

o f  t h e 

Dog  in  

t h e 

N ig h t t im e  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e  

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
• Christopher's aut ism  m eans that  growing up is different  for him  from  m ost  

teenagers. At  15 he is on the br ink of adulthood but  st ruggles to live 

independent ly  

• Christopher is forced to start  growing up when he believes his m other has 

died of a heart  at tack. His father st ruggles to look after him  and deal with 

his condit ion:  'Could you please, just , give it  a bit  of a break, m ate. Please'  

• Christopher is forced to grow up when he discovers the body of Wellington 

and pledges to solve the m ystery of who killed him . He has to speak to people 

to interview them , a situat ion he finds very difficult .  He talks with Mrs Shears, 

Mrs Alexander and Reverend Peters:  'talking to other people in our st reet  

was brave'  

• going to London in search of his m other m eans that  Christopher has to grow 

up fast . He uses his father 's bank card to pay for his t icket  and has to 

negot iate the rail and tube system . At  one point  he r isks his life down on the 

tube t racks to rescue Toby, unaware of the danger he is in  

• when Christopher takes his Maths A Level early, he takes another step 

towards becom ing a grown-up. He plans his life around academ ic success:  

'And then I  will get  a First  Class Honours degree and I  will becom e a 

scient ist '.   
  
( AO2 )   

• Language:  when Christopher is preparing to go to London he shows grownup 

responsibilit y in t rying to find som eone to care for his rat , Toby. He gives very 

precise inst ruct ions:  'He eats special pellets and you can buy them  from  a pet  

shop'  

• Language:  Christopher 's plans for the future are art iculated with great  

confidence at  the end of the play:  'I  can live in a flat  with a garden and a 

proper toilet '  

• Language/ St ructure:  Christopher's realisat ion that  his m other is alive after all 

is a turning point  in the play and in his growing awareness of the adult  world:  

'Mother had not  died. Mother had been alive all the t im e'  

• Form / St ructure:  the play can be considered a dram at ic bildungsrom an as 

Christopher com es of age during its act ion  

• Form / St ructure:  in telling som e of his story through his teacher, Siobhan, 

Christopher distances him self from  the reality of growing up. I t  is Siobhan 

whom  he asks at  the end of the play:  'Does that  m ean I  can do anything?'  

• Form / St ructure:  the play features run-on scenes and all actors rem ain on 

stage throughout . This reflects Christopher 's disjointed world as he grows up 

and learns the t ruth about  his fam ily.  
  
 

 
  



 

 
  

  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal engagem ent  or 
cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of personal 
engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an appropriate 
cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a sustained 
cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a percept ive 
cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

7    
Kin d er -  

t r an sp or t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  

( AO1 )   
• hope is evident  throughout  the play, but  arguably there is m ore hope near 

the beginning of the play than at  the end  
• Helga explains her reasons for sending Eva to England. She hopes that  her 

child will be safe and protected from  the Nazi threat :  'Because any good 

parent  would want  to protect  their  child'  
• the fact  that  Eva can escape Nazi Germ any on the Kindert ransport  reflects 

hope for the survival of Jewish children  
• Helga expresses her hopes that  life will be m uch m ore posit ive for Eva in 

England:  'They don't  m ind Jews there. I t 's like it  was here when I  was 

younger. I t ' ll be good'. I ronically, Eva em braces secular life and forgets her 

Jewish culture and religion  
• as Eva boards the t rain, she calls to Helga:  'I  love you too … See you in 

England'. This hope is not  realised as Eva's parents are not  able to join her 

and her father dies in a concent rat ion cam p  
• the Ratcatcher eats up hope:  'I  will take the heart  of your happiness away'  
• Helga's hopes that  Eva will j oin her in Am erica are dashed when Eva refuses 

to go at  the quayside but  there is hope as Faith wants to find her relat ives.  
  
( AO2 )   
• Language:  as Helga and Eva are packing ready for the Kindert ransport , 

Helga points out  the watch and gold jewellery hidden in the heel of her shoe. 

She explains:  'We old ones invest  our future in you'  
• Language:  Faith's nam e sym bolises hope. As the next  generat ion, she 

sym bolises hope for a bet ter future   
• Language:  when Helga writes to Eva about  the prospect  of get t ing work 

perm its, she uses a m etaphor to express her hope:  'You have opened the 

door to a new and hopeful life'  
• Language/ St ructure:  the t rain represents hope as it  takes Eva away from  

danger. The ship taking Helga to Am erica, however, represents loss of hope 

as it  m arks the perm anent  end of Helga and Eva's relat ionship. The stage 

direct ion reflects the sense of finality:  ‘Sounds of a quayside. A boat  is about  

to leave’  
• Form / St ructure:  the organisat ion of the play, overlapping characters from  

the play's past  and present ,  art iculates the idea of hope. Evelyn's daughter, 

Faith, is preparing to go to university and Evelyn is t rying to give her 

household item s to take. This situat ion m irrors the scene of Helga preparing 

Eva to go to England.   
  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

  
 
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

8    
Kin d er -  

t r an sp or t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• Lil is the wom an who takes Eva in when she arr ives in England on the 

Kindert ransport .  She acts as an adopt ive m other to her and grandm other to 

Faith  
• Lil is very different  from  Helga. She sm okes, which at  first  shocks Eva who 

‘looks horr ified’ in the stage direct ion. She tells her in Germ an that  it  is a 

dir ty habit :  'Das ist  schrecklich'.  Lil lets her have a drag on the cigaret te, 

suggest ing that  she is not  st r ict  in her parent ing  
• Lil has no knowledge or understanding of Germ an culture or past  life. She 

does not  know 'the Ratcatcher story' at  all when Faith shows her the book. 

She also discourages Eva's observance of her Jewish religion by encouraging 

her to eat  ham :  'Jesus said that  we needn't  keep to the old laws any m ore'  
• Lil is alt ruist ic, taking in Eva as a child. I n Eva's let ter to possible em ployers 

for her parents, she refers to Lil as 'a very kind lady'.  I n the later t im eline, 

Lil explains that  she took Eva in because 'I  wanted to help'  
• Lil chast ises Eva for walking the st reets knocking on doors to find jobs for 

her parents when she should have been at tending English lessons. She 

accuses her of ly ing:  'I f there's one thing I  cannot  stand, it 's a lit t le liar! ' Lil 

explains the reality of the situat ion:  that  Eva cannot  be with her parents.   
  
( AO2 )   
• Language:  Lil uses m aternal language when she first  m eets Eva:  'Poor lam b. 

You m ust  be exhausted'  
• Language:  Lil's language dem onst rates her down- to-earth nature. As she 

helps Evelyn and Faith to prepare for Faith to leave hom e for university, she 

is pract ical and support ive:  'Just  this lot  to get  boxed and neaten up the 

room . I ' ll do tea'  
• Language:  Lil can be outspoken. She has a sense of hum our:  'Joke lovie. 

Just  a joke'. She is defensive of Evelyn when Faith insults her:  ' I ' ll bloody kill 

you first '   
• Language/ St ructure:  it  t ranspires that  Lil and Evelyn have lied to Faith about  

Eva's arr ival at  her hom e. She has told the lie that  Eva was only 'three days 

old' when she cam e to Lil.  She is evasive when Faith asks, but  finally tells 

her the t ruth that  Eva was nine years old when she arr ived. This revelat ion 

form s a turning point  in the play   
• Form / St ructure:  Lil is present  in the life of the young Eva and the older 

Evelyn. She represents security and safety in both t im es.   
  

  
  
  



 

 
  

 Lev el  Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal engagem ent  or 
cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of personal 
engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an appropriate 
cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a sustained 
cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a percept ive 
cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  

 
 
 
 
 



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

9    
Deat h  an d  

t h e Kin g ' s 

Hor sem an   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  

b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
• Olunde is Elesin's oldest  son and is therefore next  in line to becom e the 

King's Horsem an. He has been overseas studying m edicine but  returns 

when he hears of the King's death, knowing that  this also m eans the death 

of his father  
• Olunde is an educated m an. He is one of a new generat ion of Yoruba and 

has left  hom e to pursue a career and study in the west . Sim on Pilkings 

helped Olunde in his quest  to t rain as a doctor in England. Elesin reacted 

badly to this as Jane points out :  'When you left  he swore publicly you were 

no longer his son'   
• Olunde's appearance is that  of an urban European:  ‘A figure em erges from  

the shadows, a young black m an dressed in a sober Western suit ’.  The 

audience learns that  he has com e to fulfil dut ies related to his father 's 

death  
• although the Pilkings and Elesin have assum ed that  Olunde has m oved 

away from  Yoruba custom  to a western way of liv ing, Olunde respects the 

t radit ions and r ituals of his culture. He speaks with pr ide of Elesin's st rong 

will as he awaits news that  the suicide r itual has been com pleted  
• Olunde is horr ified when he discovers that  his father has not  com pleted 

the r itual. He says:  'I  have no father, eater of left -overs'. Olunde's choice 

to take his father 's place is a clim ax in the play's act ion. Olunde affirm s his 

allegiance to Yoruba culture by fulfilling the suicide r itual. I yaloja rem oves 

the covering from  Olunde's body in front  of Elesin with the words:  'There 

lies the honour of your household and of our race'.  
  
( AO2 )   

• Language:  Olunde is cr it ical of Brit ish excess and vanity, telling Jane 

Pilkings:  'You white races know how to survive;  I 've seen proof of that '  
• Language/ St ructure:  through Olunde the audience sees som e sim ilar ity 

between the Yoruba and the Brit ish. He acts as a br idge between the two 

cultures. When Jane asks if r itual suicide is a valid freedom , Olunde refers 

to World War Two as a parallel situat ion:  'I s that  worse than m ass suicide? 

Mrs Pilkings, what  do you call what  those young m en are sent  to do by 

their  generals in this war?'  
• Language/ St ructure:  Olunde is significant  in that  he acts as a foil to Jane 

Pilkings. An exam ple is when Olunde reacts calm ly to the prospect  of his 

father 's death. Jane is agitated and out raged:  'You … you Olunde! '  
• Form :  Olunde is often seen as a m outhpiece for Soyinka's views   
• Form / St ructure:  Olunde's arr ival in the play in Scene 5 increases and 

accelerates the dram at ic tension following Elesin's failure to perform  the 

suicide r itual.  
   



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

    
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 
  

   
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 0    
Deat h  an d  

t h e Kin g ' s 

Hor sem an  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
• Elesin lacks power when he succum bs to weakness before his planned suicide 

r itual. He is warned by both the Praise-Singer and I yaloja to beware of his 

weakness for wom en and not  be one 'who blights the happiness of others for 

a m om ent 's pleasure'  
• power of the will to live and earthly hedonism  prevent  Elesin from  perform ing 

the suicide r itual at  the appointed t im e. This leads to a t ragic turn of events 

and he eventually dies in disgrace  
• the power of the colonial rule is a significant  factor in the play. Sim on 

Pilkings is the Brit ish Dist r ict  Officer and it  is he who is responsible for 

keeping order throughout  the area. He is convinced that  Brit ish values and 

ideas are bet ter than those of the Yoruba:  ' I  am  m ore concerned about  

whether or not  we will be one nat ive chief short  by tom orrow'  
• the white authorit ies use their  power to prevent  Elesin from  perform ing the 

suicide r itual as he is put  in pr ison to prevent  him  from  fulfilling his 

com m itm ent   
• the power of the Pilkings is under threat  when Am usa, a 'Nat ive  

Adm inist rat ion' policem an, refuses to discuss m at ters with them  while they 

are wearing the nat ive m asks as part  of their  fancy dress. They do not  

understand the power of the m asks and r idicule Am usa's fear:  'I  think 

you've shocked his big pagan heart  bless him '  
• the power of his cultural heritage prom pts Olunde to take his father 's place 

by com m it t ing suicide after Elesin fails to do so. When Elesin learns of this, 

he also kills him self. Even though he has lived in England for four years, 

Olunde retains allegiance to the old ways of the Yoruba.  
  
( AO2 )   

• Language:  Elesin's language reflects the power he holds over the 

com m unity:  'The world was m ine'. I n his posit ion as King's Horsem an, he 

com m ands respect  and adm irat ion   
• Language:  Elesin's chant  at  the beginning of the play holds a com pelling 

lyr ical quality that  engages the com m unity:  'Death cam e calling /  Who does 

not  know the rasp of reeds?'  
• Language:  Pilkings uses form al, autocrat ic language to threaten Am usa:  'I  

order you to report  your business at  once or face disciplinary act ion'  
• Structure/ Form :  Death and the King's Horsem an can be read as a polit ical 

allegory in which Soyinka warns leaders to ensure they do not  dr ift  from  their  

paths  
• Structure:  the ending of the play, with the deaths of Elesin and Olunde, 

dem onst rates the return of power to the culture and beliefs of the Yoruba, as 

I yaloja has the last  words:  'Now forget  the dead, forget  even the liv ing. Turn 

your m ind only to the unborn'.   
   



 

 
  

  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

    
  
  
  
  
  
 
  
  

 

 
  
  
  
  
  



 

 
  

 SECTI ON B:  Li t er ar y  Her i t ag e Tex t s  
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 1  Rom eo 

an d  Ju l ie t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r espon se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

( AO1 )   
• Mercut io and the Nurse are a source of com edy in a num ber of different  

ways. The Nurse's garrulous character is a direct  cont rast  to that  of Lady 

Capulet . This can be seen when she talks excessively about  Juliet 's age early 

in the play  
• the Nurse's teasing of Juliet  and use of sexual innuendo lighten the tone of 

the play:  'seek happy nights to happy days'  
• Mercut io gent ly m ocks Rom eo for his poet ic language when speaking of love:  

'I f love be rough with you, be rough with love'  
• even Mercut io's dying words are laced with t ragic hum our:  'Ask for m e 

tom orrow and you will find m e a grave m an' with the pun on the word 'grave' 

• the Nurse's levity proves m isplaced and dangerous when she t r ies to cover 

up her own involvem ent  in the secret  m arr iage of Rom eo and Juliet . She 

suggests Juliet  com m it  bigam y by m arrying Paris:  'I  think you are happier in 

this second m atch'.  
  
( AO2 )   
• Language:  the Nurse uses puns to joke with Juliet  about  the prospect  that  

she will becom e pregnant  as a result  of her upcom ing relat ionship:  'I  am  the 

drudge and toil in your delight  /  But  you shall bear the burden soon at  night '  
• Language:  Mercut io's nam e reflects his m ercurial character as he is 

quickwit ted and eloquent . This relates to his changing tem peram ent  such as 

his turn to anger when exchanging wit ty repartee with Tybalt :  ‘Here’s m y 

fiddlest ick! ’  
• Language:  the verbal sparr ing of the Nurse with Mercut io engages the 

audience's interest  and am usem ent  when, as a go-between for Juliet , she 

com es to seek out  Rom eo. Mercut io suggests the Nurse needs a fan:  'for her 

fan's the fairer face'  
• Structure:  Mercut io and the Nurse serve as foils for Rom eo and Juliet   
• Form / St ructure:  both the Nurse and Mercut io act  as catalysts in the t ragic 

outcom e of the play as Mercut io's death form s a turning point  in the play's 

act ion and the Nurse first  colludes with, but  subsequent ly fails to support , 

Juliet .   
  
( AO4 )   
• babies of wealthy people were often raised by wet  nurses, who becam e 

closer to them  than their  parents. These children were often pawns in 

arranged m arr iages  
• Shakespeare's Rom eo and Juliet  is not  the only one of Shakespeare's 

t ragedies to include com edic elem ents, for exam ple the Porter in Macbeth  
• although the play's act ion is based on the poem  by Arthur Brooke,  

Shakespeare created the character of Mercut io independent ly of the source.   



 

 
  

  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

   
  
     

 



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 2    
Rom eo  
an d  Ju l ie t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• the Prologue establishes the significant  role of fate as the play opens, 

speaking of Rom eo and Juliet 's 'death-m arked love'  
• when Rom eo bum ps into Peter in the st reet , it  is their  chance m eet ing that  

leads to him  gate-crashing the Capulet  ball  
• there are m any references to the universe and stars in the play. An exam ple 

is when Rom eo com pares Juliet  to the sun:  'Ar ise, fair  sun, and kill the 

envious m oon'. Juliet  foreshadows Rom eo's death:  '… and, when he shall die, 

/  Take him  and cut  him  out  in lit t le stars'  
• Rom eo is aware of the power fate holds over his life, saying he feels 

som ething is 'hanging in the stars'   
• Friar John's failure to get  Friar Lawrence's let ter to Rom eo is a twist  of fate as 

the m essage does not  reach Rom eo in Mantua and he does not  know about  

the plan to fake Juliet 's death  
• it  is fate that  the Friar fails to reach the tom b before the m istake is m ade and 

Rom eo kills him self.   
  
( AO2 )   
• Language:  the Prologue refers to Rom eo and Juliet  as a 'pair  of starcrossed 

lovers'  
• Language:  Rom eo is aware of the power fate holds over his life:  'O, I  am  

fortune’s fool! '  
• Language/ St ructure:  dram at ic irony is evident  in the Friar 's warning to 

Rom eo:  'They stum ble that  run fast '.  The audience already know that  the 

play will end t ragically  
• Language:  when Rom eo learns of Juliet 's death he exclaim s:  'I  defy you 

stars! '  
• Structure:  foreshadowing of the lovers' deaths is created by Shakespeare 

when Rom eo dream s that  Juliet  finds him  dead  
• Form / St ructure:  night  is always used for scenes of love. Rom eo and Juliet  

m eet  at  night , agree to m arry the sam e night  and spend their  wedding night  

together. This links to the fate of the ‘star-crossed lovers’, a m ot if that  runs 

through the whole play.  
   
( AO4 )   
• ast rology fascinated Elizabethan audiences and the com m onplace belief in 

fate suggested that  stars and planets influenced em ot ion and dest iny  
• the bubonic plague that  led to Fr iar John being unable to reach Mantua 

ravaged I taly in the 14th century. One third of the populat ion died from  the 

disease  
• in Elizabethan t im es, people t r ied to find ways to understand and explain the 

extent  to which they could cont rol their  lives. Som e ideas were based on the 

philosophy of the sixth century Rom an, Boethius, who proposed that  life is 

ruled by God and Fortune.   



 

 
  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   



 

 
  

1 3  Macb et h  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  

b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
• a num ber of characters can be considered m orally good in Macbeth.  These 

include:  Duncan, Banquo, Malcolm  and Macduff. Candidates are asked to 

write about  two characters  
• Duncan is the r ight ful King of Scot land and is port rayed as a m orally good 

ruler. Macbeth him self points out  that  Duncan is worthy:  'Your highness' part  

/  I s to receive our dut ies;  and our dut ies /  Are to your throne'  
• Banquo and Macbeth are serving soldiers and good fr iends at  the start  of the 

play. I t  is Banquo who presents Macbeth with Duncan's generous gift  of a 

diam ond:  'This diam ond he greets your wife withal'.  Although Banquo has 

sim ilar prophecies from  the witches, he responds very different ly from  

Macbeth  
• Macduff suspects Macbeth of wrongdoing soon after the death of Duncan. He 

refuses to bow before the tyrant , Macbeth, and will not  at tend his coronat ion:  

'No, cousin, I ' ll to Fife'  
• Malcolm  is the elder of Duncan's two sons and heir  to his throne. Although he 

runs away after his father 's m urder, he steps up later in the play, form ing 

opposit ion to Macbeth's tyrannical rule. His m oral goodness is seen when he 

tests Macduff.  
  
( AO2 )   
• Language:  Macbeth describes the state of Duncan's body in term s of precious 

m etals, reflect ing the dead king's nobility:  'His silver skin laced with his 

golden blood'  
• Language:  Banquo's goodness can be seen in his appreciat ion of beauty when 

he arr ives at  Macbeth's cast le:  'The guest  of sum m er /  The tem ple-haunt ing 

m art let , does approve'  
• Language:  Macduff's gr ief when he learns of the deaths of his fam ily ident ifies 

him  as a good and loyal m an. He uses the m etaphor 'pret ty chickens' as a 

term  of endearm ent  when referr ing to his children   
• Language:  Malcolm  persuades Macduff to help him  cure Scot land of Macbeth's 

disease. He uses a m etaphor:  'Let 's m ake us m edicines of our great  revenge' 

• Form :  the nature of the play as a t ragedy requires the counterbalance of good 

to weigh against  evil.  I t  can be argued that  Macbeth him self is a good m an to 

begin with, but  has fallen from  grace  
• Structure:  the five-act  st ructure of the play follows the typical pat tern for a 

t ragedy, ending with the denouem ent  when good conquers evil.   
  
( AO4 )   
• Shakespeare's t ragedies often explored the fight  between good and evil.  King 

Lear  and Ham let  both explore this tension through different  characters  
• Tudors and Stuarts believed in the influence of the devil in hum an affairs, 

while God was the force for good. Witches were thought  to do the devil's work 

• belief in the Divine Right  of Kings m aintained the view that  only God could 

appoint  a king. Hence, in Macbeth, wr it ten for King Jam es 1, the divinely 

appointed kings, Duncan and Malcolm , prevail over the usurper, Macbeth.  

  



 

 
  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  

 
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 4   
Macb et h   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  

b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:  ( AO1 )   
• Macbeth init ially fears the witches’ intent ions as they appear to know his ‘deep 

desires’  
• Macbeth fears the act  he has com m it ted in killing Duncan:  ‘I  am  afraid to think 

what  I  have done’   
• Lady Macbeth, so bold before the m urder of Duncan, is afraid that  they will be 

caught :  ‘Get  on your nightgown, lest  occasion call us and show us to be 

watchers’. She later loses her m ind   
• Macbeth art iculates his fear of Banquo:  ‘My fears in Banquo st ick deep’. This 

leads him  to have Banquo m urdered after which he is terr ified of Banquo’s 

ghost   
• fear dom inates Scot land after Macbeth’s coronat ion, when his tyrannical rule 

takes hold  
• the witches’ later prophecies both fr ighten and em bolden Macbeth. They advise 

him  to ‘Beware Macduff’,  but  his confidence is increased by the prophecy:  ‘for 

none of wom an born /  Shall harm  Macbeth’. I t  can be argued that  these 

conflict ing m essages lead him  to a false sense of security that  hastens his 

downfall.   
  
( AO2 )   
• Language:  Lady Macbeth uses m etaphorical language to consider Macbeth’s 

weakness and unwillingness to com m it  the m urder:  ‘Yet  do I  fear thy nature, /  

I t  is too full o’ the m ilk of hum an kindness’   
• Language:  Lady Macbeth uses a first  person plural voice once Macbeth has 

becom e king. She asserts their  invincibility:  ‘What  need we fear who knows it  

when none can call our power to account?’  
• Language/ St ructure:  the appearance of Banquo’s ghost  is t im ed to create 

dram at ic tension. Macbeth refers to the effects of fear:  ‘Never shake /  Thy gory 

locks at  m e! ’  
• Language/ St ructure:  Lady Macbeth’s sleepwalking confessions increase the 

dram at ic tension and reflect  her guilty conscience. She chast ises her husband, 

quest ioning his courage:  ‘Fie, m y lord, fie!  A soldier, and afeard?’  
• Language/ St ructure:  the wave of power that  Macbeth r ides after killing Duncan 

leads to a change in his response to fear, dr iving him  to further tyranny:  ‘My 

st range and self-abuse /  I s the init iate fear, that  wants hard use. /  We are yet  

but  young in deed’.  
   
( AO4 )   
• Macbeth was writ ten for Jam es I  in 1606. I t  is in part  a caut ionary tale to warn 

potent ial assassins or usurpers of the awful fate that  would await  them  if they 

dared to follow a path like Macbeth’s  
• in Elizabethan and Jacobean t im es, ghosts and witches were believed to be 

conjured from  hell for evil purposes  
• Macbeth fears Banquo’s line profit ing from  his act  in m urder. The concept  of 

paternal lineage was very im portant  to people at  this t im e.   
    



 

 
  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  
 
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 5    
Th e 

Mer ch an t  

o f  Ven ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• love appears in the play in m any form s, including love within a fam ily, 

rom ant ic love and love of m oney  
• Antonio loves Bassanio, but  has to put  this aside when Bassanio m arr ies 

Port ia. He would give his life for Bassanio  
• Shylock’s love for his dead wife is evident  in his concern for the r ing sold by 

Jessica in exchange for a m onkey  
• Port ia retains a st rong love for her dead father. She honours him   by standing 

by his wishes in choosing a husband through the select ion of caskets  
• love can be seen to t ranscend religion when Jessica elopes with Lorenzo who 

is a Christ ian. Lorenzo expresses his feelings for her:  ‘Beshrew m e but  I  love 

her heart ily ’.   
  
( AO2 )   
• Language:  Shylock vociferously expresses his love of m oney in the sam e 

breath as he m ent ions his daughter:  ‘O, m y ducats!  O, m y daughter! ’  
• Language:  Bassanio uses rom ant ic language to describe why he wants to woo 

Port ia:  ‘she is fair , and – fairer than that  word -  /  Of wondrous vir tue’  
• Language:  Shakespeare uses a m etaphor to describe Bassanio’s ent ry on 

stage, purport ing to be wealthy:  ‘So likely an am bassador of love’   
• Language/ St ructure:  Port ia’s love for Bassanio is evident  in her posit ive 

m em ories of him  which she discusses with Nerissa:  ‘I  rem em ber him  well,  

and I  rem em ber him  worthy of praise’  
• Structure:  Bassanio and Port ia form  the cent ral rom ant ic relat ionship in the 

play after Bassanio chooses the correct  casket  and wins Port ia’s hand in 

m arr iage. This relat ionship is m irrored in the love of Grat iano and Nerissa.  
  
( AO4 )   
• love is set  against  hate as the Christ ian loathing of Jews and the belief in 

their  avarice was widespread in Elizabethan t im es  
• Port ia obeys her father’s wishes in choosing her husband because she 

honours his m em ory and follows the pat r iarchal social hierarchy that  

prevailed in Shakespeare’s t im e  
• Christopher Marlowe’s play of 1589, The Jew of Malta,  featur ing the 

character, Barabus, is the likely source of Shakespeare’s play.   

  



 

 
  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

          

  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 6    
Th e 

Mer ch an t  

o f  Ven ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• Antonio is wealthy and should be a contented m an, the Merchant  of Venice of 

the play’s t it le, but  he possesses an inner m elancholy. He expresses this at  

the play’s opening:  ‘I n sooth, I  know not  why I  am  so sad’   
• Antonio incurs Shylock’s wrath by helping his debtors to pay off their  debts 

to Shylock just  before the interest  is due. Hence, Shylock is happy to punish 

Antonio when he cannot  repay his loan  
• Antonio is a good fr iend to Bassanio. He is happy to lend him  m oney but  

Solanio points out :  ‘I  think he only loves the world for him ’. Bassanio needs 

3000 ducats to court  the wealthy heiress, Port ia. Antonio cannot  lend him  

the m oney up front , as everything has is invested in ships and cargo, so 

reluctant ly approaches Shylock for an advance   
• Antonio’s generosity leads to m uch of his sadness and dire situat ion. He is 

very confident  that  his ships will return, so m uch so that  he prom ises to pay 

with a pound of his flesh should he default  on the loan   
• Antonio is lucky insom uch as he is well-defended by Port ia but  he stands by 

the let ter of the law, accept ing his fate, if that  is in line with the rules:  ‘The 

Duke cannot  deny the course of law’.   
   
( AO2 )   
• Language:  Saler io uses m etaphorical language to describe Antonio’s sadness 

as the play opens:  ‘Your m ind is tossing on the ocean’  
• Language:  Antonio is self-denigrat ing when he considers his posit ion at  

Shylock’s m ercy:  ‘I  am  a tainted wether of the flock, /  Meetest  for death’   
• Language:  Antonio’s language is laced with sadness when he realises that  

Shylock has the r ight  to claim  what  is his. He accepts his painful fate using a 

m etaphor:  ‘For if the Jew do cut  but  deep enough, /  I ’ll pay it  present ly with 

all m y heart ’  
• Structure:  the plot  hinges on Antonio’s plight  and it  can be argued that  

Shakespeare affords him  a quiet  sadness that  prevents him  from  taking 

dram at ic focus away from  the m ajor characters  
• Structure:  Antonio shares the play’s happy ending as he does not  have to 

give his life to pay his debt . He thanks Port ia at  the end of the play:  ‘Sweet  

lady, you have given m e life and living’.   
   
( AO4 )   
• Antonio is ext rem ely biased against  Jews. Ant i-Sem it ism  was widespread in 

Shakespeare’s t im e  
• Jews were suspected of being m ean and covetous because of the pract ice of 

usury ( lending m oney and charging interest )   
• the I talian set t ing and plot  of The Merchant  of Venice are typical of  

Shakespeare’s  early com edies, but  the inclusion of Antonio’s sad and loyal 

character lends an air  of pathos and gravity to the dram a.   

  



 

 
  

  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

  
   



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 7    
Pr id e an d   
Pr ej u d ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e n ov el . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

• George Wickham  is, at  first  sight , a perfect  gent lem an but  as the novel’s 

events unfold, his relat ionships shed light  on his t rue nature  
• Elizabeth first  m eets Wickham  at  the Phillipses’ party;  she is at t racted to 

him , finding him  both charm ing and good- looking. He confides in her that  

he has had to join the m ilit ia rather than the church because of his lack of 

m oney  
• Wickham  convinces Elizabeth that  he has been poorly t reated by Darcy, 

telling her the lie that  Darcy had t r icked him  out  of his inheritance. This 

colours Elizabeth’s view of Darcy  
• when Elizabeth realises her m istake in t rust ing Wickham , part ly after the 

Miss King episode, she understands that  her at t itude towards Darcy has 

been m isplaced and unfair   
• Wickham ’s and Lydia’s relat ionship results in the disast rous outcom e of 

the two running away together, br inging sham e on the whole Bennet  

fam ily  
• after their  m arr iage, Wickham  and Lydia visit  Longbourn before leaving 

for his new post ing. Elizabeth observes the shallow relat ionship that  they 

share:  ‘Wickham  sm iled indulgent ly and said pret ty things to her. I ,  

disgusted with them  both, was persuaded they deserved each other’.  
  
( AO2 )   

• Language:  Wickham  is persuasive in his speech and wins Elizabeth to his 

side, m aking derogatory rem arks about  Lady Catherine. He describes her 

as ‘dictator ial and insolent ’   
• Language:  Mrs Bennet  sets aside Wickham ’s faults as she is sim ply 

delighted that  Lydia is m arr ied:  ‘Mr Wickham !  How well it  sounds! ’  
• Language/ St ructure:  when Elizabeth learns of Wickham ’s deceit , she 

realises that  she was t r icked and m anipulated by him . She adm its he had 

‘all the appearance of goodness’   
• Language/ St ructure:  Wickham  is presented by Austen as a typical villain. 

His outward charm  belies a deceit ful and m anipulat ive wom aniser. As 

Darcy says:   
‘Mr Wickham ’s chief object  was unquest ionably m y sister ’s fortune’   

• Structure:  Wickham  acts as the catalyst  for the novel’s clim ax when he 

runs away with Lydia:  ‘My younger sister has left  all her fr iends – has 

eloped;  has thrown herself into the power of – of Mr Wickham ’.   
  
 

 

 

 

( AO4 )   



 

 
  

• the m ilit ia offered a degree of social m obilit y for young m en who lacked 

independent  m eans. Their status as officers m ade them  m ore eligible for 

a good m arr iage   
• at  the t im e Austen was writ ing, elopem ent  was a very serious issue. I ts 

effect  on a gir l’s reputat ion was devastat ing and both the Marr iage Law of 

1753 and Hardwicke Act  consisted of st r ict  rules. Obeying these was 

expensive, hence elopem ent  was a way of avoiding costs. I t  was ruinous 

to a gir l’s reputat ion. To live together outside m arr iage, as Wickham  and 

Lydia did, was even m ore scandalous  
• enter ing the m inist ry was regarded as a stable and respected prospect .  
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Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

    
  
  
   



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 8    
Pr id e an d   
Pr ej u d ice  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e n ov el . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  

b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

• it  can be argued that  love is not  necessarily an im portant  part  of m arr iage, 

but  equally that  love is required for a happy union   
• Darcy and Elizabeth are presented as a genuine love m atch by the end of 

the novel. The fact  that  they have had to build their  relat ionship from  a 

posit ion of host ilit y arguably m akes their  relat ionship st ronger  
• readers can easily see the love between Jane and Bingley and there is a 

st rong sense that  they will enjoy a happy m arr iage together as they have 

such gent le disposit ions  
• Mr and Mrs Bennet  are not  a good m atch and there is doubt  cast  over the 

love in their  m arr iage. Mr Bennet  spends a good deal of t im e away from  his 

wife in the library and adm its that  he was ‘capt ivated by youth and beauty’  

• the m arr iage of Charlot te Lucas and Mr Collins is without  love. Charlot te 

accepts this:  ‘Happiness in m arr iage is ent irely a m at ter of chance’. She is 

not  rom ant ic and takes a pract ical approach to m arr iage. Mr Collins only 

seeks a wife because Lady Catherine decrees it .  Charlot te is not  his first  

choice but  follows his frust rated interest  in Jane and Elizabeth   
• the m arr iage of Lydia and Wickham  is loveless as he only goes through 

with it  when bribed by Darcy to do so. Lydia herself is too young and naïve 

to understand the nature of love.   
  
( AO2 )   

• Language:  Darcy’s first  confession of his love for Elizabeth is awkward in 

delivery, but  heart felt :  ‘You m ust  allow m e to tell you how ardent ly I  

adm ire and love you’  
• Language:  Mr Bennet ’s words, ‘Next  to being m arr ied, a gir l likes to be 

crossed a lit t le in love now and then’, are a sarcast ic reference to the 

dram a enjoyed by som e wom en in their  relat ionships with m en   
• Language/ St ructure:  the cent ral prem ise and ‘hook’ of Austen’s narrat ive is 

its gent ly ironic opening:  ‘I t  is a t ruth universally acknowledged, that  a 

single m an in possession of a good fortune m ust  be in want  of a wife’  
• Structure:  Mr Collins’s lengthy proposal of m arr iage to Elizabeth is, like his 

let ters, verbose and focused on pract icality and propriety  
• Structure:  the story’s resolut ion suggests that  m arr iage is bet ter if loving, 

but  that  it  is not  a com pulsory elem ent  in this union.  
  

( AO4 )   
• in Austen's t im e, m arr iage was a social necessity for wom en. Love was not  

considered a requirem ent  for a good m arr iage   
• although engaged for one night ,  Jane Austen never m arr ied, even though 

love and m arr iage were key them es in her novels  
• although Mr Bennet  realises that  he is not  well- suited to his wife, divorce 

was very rare and confined to the upper classes in those t im es and would 

have been a big scandal for a fam ily.    



 

 

  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

 

  



 

 
  

                
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 9    
Gr eat  

Ex p ect at ion s   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r espon se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

• crim e is a cent ral com ponent  of the novel with m any cr im inal 

characters and references to cr im e. I t  is a dom inant  psychological 

feature throughout  the novel which begins with Pip’s early shocking 

encounter with Magwitch on the m arshes  
• prisons are presented by Dickens as dark and inhum an places. 

Wem m ick takes Pip br iefly to visit  Newgate prison and the ‘hulks’ or 

pr ison ships dom inate the skyline of Pip’s childhood:  ‘Cribbed and 

barred and m oored by m assive rusty chains’  
• Pip is horr ified when Magwitch returns and Pip realises that  he has a 

cr im inal as his benefactor. However, he learns com passion, forgiving 

and accept ing Magwitch  
• Magwitch’s t r ial dem onst rates the inhum anity of the just ice system . 

Prisoners are described as ‘Penned in the dock’ as if they are anim als. 

The effects of cr im e are also inhum an such as in the case of Dolge 

Orlick's at tack on Mrs Joe   
• Com peyson represents the gent lem an cr im inal. He is a swindler, forger 

and all- round cr im inal. He j ilted Miss Havisham  at  the altar and left  

Magwitch to take the blam e when the two were caught  forging 

signatures.   
  
( AO2 )   

• Language:  Dickens presents a constant  rem inder of the consequences 

of cr im e when, looking out  across the m arshes, the young Pip sees ‘a 

gibbet  with som e chains hanging to it  which had once held a pirate’  
• Language:  repet it ion is used to highlight  the fact  that  Magwitch has 

been t rapped in a constant  cycle of im prisonm ent :  ‘I n jail and out  of 

j ail,  in jail and out  of j ail’  
• Language:  Dickens uses a sim ile to com pare a pr ison hulk to ‘a wicked 

Noah’s ark’  
• Structure:  the novel opens with the loom ing presence of Abel Magwitch 

on the m arshes, threatening the young Pip  
• Structure:  it  is ironic that  the weapon used by Orlick to at tack Mrs Joe 

is the old leg iron that  Pip helped to rem ove from  Magwitch’s leg m any 

years earlier.  
  
 

 

 

 

 



 

 

( AO4 )   
• Dickens was interested in cr im e and punishm ent  and wrote about  them  

in his role as a newspaper reporter  
• in the early nineteenth century, pr isoners were kept  on pr ison ships or 

‘hulks’ anchored in the Tham es and Medway r ivers. Som e were 

t ransported to penal colonies which is where Magwitch m ade his m oney 

• novels and stor ies featur ing cr im e were growing in popular ity in 

Dickens’s t im e with the publicat ion of cr im e novels such as The 

Moonstone and The Wom an in White,  both by Wilkie Collins.  

 

  



 

 
  

  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts 

and  the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

   
     

 



 

 

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 0    
Gr eat  

Ex p ect at ion s  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• Pip changes from  a young, innocent  and unpretent ious boy to a bit ter 

and standoffish young m an before finally m aturing   
• at  the beginning of the novel, Pip is a terr ified orphan, prom pted by fear 

to help the escaped convict , Magwitch. Their m eet ing sets in m ot ion a 

series of events that  reverberate throughout  Pip’s life  
• after his visits to Miss Havisham  where he m eets Estella, Pip seeks to  

advance his social posit ion. When Pip receives m oney from  an unknown 

source he assum es it  to be from  Miss Havisham . He pledges to becom e 

a gent lem an and t r ies to achieve this in London  
• Pip’s pursuit  of status results in his becom ing a snob. He t reats Joe 

poorly when Joe visits him  in London, looking down on him  because of 

his social class   
• when Pip discovers that  his benefactor is, in fact , Magwitch, he is 

init ially horr ified, but  he com es to realise that  Magwitch has looked after 

him  and that  he deserves com passion and understanding. Pip also 

learns som e grat itude and  
hum ilit y when he is cared for by Joe after falling ill.  However, Pip st ill 

arrogant ly assum es that  Biddy will m arry him  at  his whim   
• Pip helps Magwitch and is with him  when he dies. After working abroad 

with Herbert  Pocket  for a num ber of years, Pip returns hom e a changed 

m an and resum es a relat ionship with Estella who has also changed.  
  
( AO2 )   
• Language:  Magwitch’s revelat ion that  he is Pip’s benefactor is 

affect ionate and changes Pip’s out look on his situat ion:  ‘Yes, Pip, dear 

boy, I ’ve m ade a gent lem an on you! ’  
• Language/ St ructure:  few of Dickens’s novels are writ ten in first  person 

narrat ive. This perspect ive offers a clear and direct  view of Pip’s 

changing character through his own thoughts:  ‘I  soon began to 

understand that  the cause of it  was in m e, and that  the fault  of it  was all 

m ine’   
• Language/ St ructure:  Pip develops courage and is able to confront  Miss  

Havisham  when he learns the t ruth:  ‘I t  seem s that  these past  few years 

I  have been harbouring an illusion’  
• Language/ St ructure:  the ending of the novel affirm s Pip’s and Estella’s 

relat ionship using a m etaphor:  ‘I  saw the shadow of no part ing from  her’ 

• Form / St ructure:  the novel is a bildungsrom an.  
   
 

 

 

 

 



 

 
  

( AO4 )   
• Dickens used his work to reflect  on social injust ice and the precarious 

nature of fortune and success. He him self experienced the vagaries of 

social m obility in Victor ian England  
• Pip returns to London in 1840 and finds a m ore socially progressive and 

indust r ialised environm ent   
• in the t im e Dickens was writ ing, convicts were a sub-class, detached 

from  society. The wealth achieved by Magwitch in Aust ralia br ings him  

som e power despite his status.   



 

 

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a 

writer to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts 

and  the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  1    1-6   • Lim ited knowledge and understanding of the text .  
• The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  

and context .  
• Som e use of relevant  exam ples in support .   

Lev el  3    13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  4    19-24   • Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between 

text  and context .   
• Use of fully relevant  exam ples in support .  

Lev el  5    25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  

is integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

   
  
  
   

 



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 1    
Th e  
Scar let   
Let t er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e n ov el . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
• Governor Bellingham appears at  the beginning of the novel alongside the m en 

who are punishing Hester for adultery. He is a st r ict  Puritan   
• Mist ress Hibbins is Governor Bellingham’s sister. She is considered to be a 

witch and invites Hester to a m eet ing in the woods:  ‘Wilt  thou go with us 

tonight? There will be a m erry com pany in the forest ’.  Her witchcraft  is 

tolerated because of her brother 's status  
• Governor Bellingham is a hypocrite who uses Hester ’s needlepoint  skills while 

at  the sam e t im e suggest ing that  Pearl should be taken from  her  
• Mist ress Hibbins tells Hester that  she can always ident ify those who serve the 

‘Black Man’ and that  she knows both Hester and Arthur Dim m esdale are such 

people  
• Mist ress Hibbins influences Pearl’s and Hester’s thoughts. She is associated 

with the forest  and natural forces that  were feared by the Puritans   
• Governor Bellingham is persuaded by Dim mesdale’s speech not  to take Pearl 

from  Hester   
• Governor Bellingham has Mist ress Hibbins executed for witchcraft  later in the 

novel.   
  
( AO2 )   

• Language:  Governor Bellingham is described as an austere and im portant  

m an:  ‘He wore a dark feather in his hat , a border of em broidery on his cloak, 

and a black velvet  tunic beneath’  
• Language:  Mist ress Hibbins is described om inously as having an ‘ill-om ened 

physiognom y’. She is also described as being ‘sour and discontented’   
• Language:  Mist ress Hibbins refers to m eet ing the ‘Black Man’, a euphem ism  

for Satan  
• Language:  Governor Bellingham is presented as being serious and good at  his 

job. Sibilance is used to convey his ‘som bre sagacity’  
• Structure:  Governor Bellingham is a car icature of Puritan authority in the 

seventeenth century   
• Structure:  Mist ress Hibbins and Governor Bellingham are polar opposites 

even though they are closely related.  
   
( AO4 )   
• Richard Bellingham  was a real person:  he was Governor of Massachuset ts Bay 

Colony several t im es between 1641 and 1672   
• Mist ress Ann Hibbins was also a real person from  the Massachuset ts Bay 

Colony and was executed for witchcraft  in 1656  
• Puritans believed in witches and their  abilit y to cause harm . I n the 

seventeenth century witchcraft  was punishable by death.    



 

 

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts and  

the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  

1   
1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12   • Som e knowledge and understanding of the text .  

• The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18   • Sound knowledge and understanding of the text .  

• The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24   • Thorough knowledge and understanding of the text .  

• The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between text  

and context .  
• Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30   • Assured knowledge and understanding of the text .  

• The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  

   
  
  
   

 



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 2    
Th e 

Scar le t  

Let t er    

Ex am in er s sh ou ld  be a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  p o in t s 

t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . Ev id en ce o f  a  d eg r ee o f  

p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  

p o in t s m ay  b e m ad e:   
 

( AO1 )   
• it  can be argued that  the novel is all about  suffer ing as Hester Prynne, her 

daughter Pearl, Arthur Dim m esdale and Roger Chillingworth all suffer   
• Hester suffers persecut ion and is shunned by the Puritan colony of 

Massachuset ts Bay for adultery. Having a child out  of wedlock was punishable 

by public sham ing and evict ion from  the set t lem ent . Years later, however, she 

becom es an ‘object  of love’ and is ‘looked upon with awe, yet  with reverence 

too’ by the com m unity   
• although Hester suffers hum iliat ion and isolat ion as a result  of Pearl’s bir th, 

Pearl does in fact  br ing her great  joy. She was ‘her m other’s only pleasure’    
• Roger Chillingworth suffers when he loses his wife. He returns after two years 

presum ed m issing to find that  his wife has com m it ted adultery in his absence 

and has had a daughter. He finds som e sat isfact ion in torm ent ing Arthur 

Dim m esdale after discovering that  he is Pearl’s father   
• Pearl’s suffer ing is linked to that  of her m other. She has no fr iends and is 

isolated from  the village. However, Pearl’s story ult im ately ends happily when 

she ‘becam e the r ichest  heiress of her day’  
• Arthur Dim m esdale arguably suffers the m ost , as he is wracked with guilt  

about  his affair  with Hester, the bir th of his daughter, Pearl, who he cannot  

acknowledge, and the subsequent  sham ing of his lover. He carves a red ‘A’ into 

his chest , fasts and flogs him self as a self-punishm ent .  Dim m esdale’s suffer ing 

ends with his confession and acknowledgem ent  of Pearl and Hester before 

dying.   
 

( AO2 )   
• Language:  Roger Chillingworth’s suffer ing corrupts him  and he becom es 

m alicious after discovering Hester ’s adultery:  ‘at  first , his expression had been 

calm , m editat ive, scholar- like. Now there was som ething ugly and evil in his 

face’  
• Language/ St ructure:  Dim m esdale’s suffer ing stem s from  the guilt  he bears and 

is cent ral to the novel’s act ion. A m etaphor is used to em phasise the nature of 

his inner conflict :  ‘a terr ible m achinery had been brought  to bear, and was st ill 

operat ing, on Mr Dim m esdale’s well-being and repose’   
• Form / St ructure:  redem pt ion is a cent ral prem ise of the novel’s m essage. 

Arthur Dim m esdale is redeem ed in death because of his confession. I t  is a 

tension in the narrat ive that  he does not  do this sooner   
• Form / St ructure:  the novel’s psychological focus explores the nature of 

suffer ing and its im pact  on the lives of individuals   
• Structure:  the Scarlet  Let ter that  is sewn to Hester’s clothing is sym bolic of 

suffer ing.    
 

 



 

 

 

( AO4 )   
• the t rue story of Hester Craford was an inspirat ion for the novel. She was 

sentenced for fornicat ing with a m an called John Wedge. Her punishm ent  was a 

public flogging but  this was put  off unt il after the bir th of her child  
• the Puritans of Massachuset ts in 1600s were well-known for their  st r ict  rules and 

intolerance of dissent . Their repressive society led to suffer ing for any individuals 

who st rayed from  their  authority  
• Am erican ident ity is at  the heart  of Hawthorne’s novel, considering the tensions 

that  lie between free will and religious observance.   

   



 

 
  

Lev el    Mar k    AO1   Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (10 m arks)   
AO2   Analyse the language, form  and st ructure used by a 

writer to create m eanings and effects. (10 m arks)   
AO4    Show understanding of the relat ionships between texts 

and  the contexts in which they were writ ten. (10 m arks)  

   0   No rewardable m ater ial.  

Lev el  1  1-6   • Lim ited knowledge and understanding of the text .  
• The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
• Minim al ident ificat ion of language, form  and st ructure.  
• There is lit t le com m ent  on the relat ionship between text  and 

context .  
• Lim ited use of relevant  exam ples in support .  

Lev el  2  7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• There is som e com m ent  on the relat ionship between text  and 

context .  
• Som e use of relevant  exam ples in support .   

Lev el  3  13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• There is relevant  com m ent  on the relat ionship between text  

and context .  
• Use of clearly relevant  exam ples in support .  

Lev el  4  19-24   • Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• There is a detailed awareness of the relat ionship between 

text  and context .   
• Use of fully relevant  exam ples in support .  

Lev el  5  25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Understanding of the relat ionship between text  and context  

is integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  
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